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*  This face-to-face course is scheduled to meet Tuesdays and Thursdays from 5pm to 8:30pm.  However, in response to Covid-19 restrictions in New Jersey and at Rutgers University class is being taught using a remote learning format. Every effort will be made to maintain the same high-quality instruction including opportunities for virtual student-to-student interaction and teacher-to-student interaction. As such, our course will include both synchronous and asynchronous components. The remote learning design will optimize flexibility and, as much as possible, allow students to meet the unique professional and personal demands that many of us face during this unprecedented pandemic. If you have any concerns about your ability to meet the requirements associated with this class, do not hesitate to contact the instructor and arrange modifications that will meet your needs. 
Synchronous meeting times: 

5:00 – 5:30

Introduction
5:30 – 6:15

Small Group Discussion A or (attend only one small group)
6:15 – 7:00

Small Group Discussion B

7:00 – 8:00

Whole Group Q & A
Asynchronous deadlines: 

Tuesdays and Thursdays at midnight

Introduction to the Ed.D. Program

You are entering a rigorous and exciting doctoral program aimed at meeting the learning needs of advanced practitioners. The broad goal of the Ed.D. program is to develop educational change agents. With this in mind, we have designed courses that will provide the knowledge and skills necessary to lead change from wherever you are: the classroom, principals office, community centers, college student affairs, or from your virtual place in cyberspace. Three different types of courses will help you develop as a change leader. The required core courses will provide you with strong theoretical and empirical knowledge necessary for framing and interpreting educational problems. Your concentration courses will help you deepen your knowledge within a focused area of specialization. The elective courses will allow you to narrow your interests further and help you develop the content knowledge necessary for designing a research project. 
A more nebulous aspect of doctoral study is developing your scholarly identity. Identity can be shaped by one’s title, experiences, accomplishments, and failures. Milestones often confer a new identity: adult, parent, graduate, professional; however, identity also comes from within and develops over time. Until then, you may feel like an imposter. Maybe you feel that way right now, as a new doctoral student, reading this program description and wondering if you really belong here! You will need to work actively to develop your identity as a scholarly practitioner. A scholarly identity is not developed as a result of completing a prescribed set of tasks that someone else establishes for you. Rather, you will need to take ownership over your learning, develop a field of expertise and confidence in your new skills and knowledge. Much of this is independent work that occurs in addition to course completion. It is self-directed and demands that you reflect on your needs, set goals, and take ownership of your scholarly development. 
Beyond the coursework and identity development the hallmark of doctoral study is the dissertation. Throughout your coursework we will aim to demystify the dissertation process and develop the methodological skills you will need for successful dissertation research. In part, the dissertation is the culmination of the coursework as the student applies the knowledge and skills developed during coursework and through self-directed study. At the same time, the dissertation is also part of the learning process, whereby the student solidifies their knowledge, expertise, and scholarly identity through the design and execution of a research project. 
This combination of rigorous coursework, identity development and dissertation research in the context of a cohort model will facilitate your development as a change leader in education.
Ed.D. Program Goals
Students will learn how to be change agents in educational settings by:

1. Recognizing and valuing multiple perspectives

2. Using theory and research to frame, diagnose, and respond to problems of practice

3. Developing a professional knowledge base that integrates both practical and research knowledge

4. Conducting research to guide improvement and inform policy, programs, and practice

5. Identifying instances and patterns of discrimination and inequality and advocating for social justice

6. Communicating and collaborating to build partnerships within and across communities

Introduction to Leadership I
To be a change leader one must have in-depth understanding of how organizations work. The contemporary history of educational reform can be told as a story of organizations and organizational change. Educational organizations of all stripes are being called on to develop new structures, capabilities, and relationships, all motivated by new incentives and pressures to improve outcomes. Yet, the problems to be addressed are steep and stubborn, some centuries old and highly resistant to reform.
From the preceding follows a central leadership challenge. Educational leaders are to function as agents of organizational change: understanding the fundamental make-up of educational organizations; diagnosing problems; motivating commitment to improvement; devising and implementing plans for improvement; and monitoring and adapting those plans in response to policy-defined constraints and expectations. In some contexts, such work involves making marginal changes in curriculum, supplemental services, and development. In other contexts, such work can involve motivating and managing comprehensive, organization-wide improvement: simultaneous, coordinated change in curriculum and instruction, supplemental services, development, assessment, information systems, and more. 
To act as an educational change leader one must develop a repertoire of concepts and knowledge about organizations (in general) and educational organizations (in particular). This repertoire functions as a foundation for diagnosing the problems of educational organizations and for devising and enacting solutions.  
Purpose and Objectives

This course meets program goals 1, 2 & 3.  Key content area learning objectives include:  

· Develop three conceptual perspectives (or theoretical lenses) on organizations:              1) rational/technical lens, 2) natural/social lens, and 3) open systems lens;
· Develop skill in diagnosing and responding to problems in educational organizations, framed by our three conceptual perspectives/lenses;

· Develop skills in the application of theory to practice through the use of case study and framed by our three conceptual perspectives.

Additional course objectives related to successful doctoral study include:
· Develop knowledge related to: developing a scholarly identity, reading research, writing for an academic audience, researching a problem of practice, and setting expectations for successful progress in the program.

Thoughtful attention to these learning objectives should be evident in all course assignments, including class participation and in interaction with others.
Target Audience:

A traditional view locates leadership responsibility solely in those with formal leadership titles, such as principal, dean or CEO. More recently, the demands and challenges of improving educational organizations have led to “distributed” views of leadership. Thus, stakeholders throughout the educational organization are understood as having the potential to influence organizational structures, processes, and outcomes. As such, this course targets people working within and with educational organizations in any number of roles, not exclusively those with formal leadership titles. The assumption underlying the course is that leadership performance, from any position, can be improved with conceptual understanding, historical perspective, and current knowledge about organizations (in general) and educational organizations (in particular).
Required Materials
I will make all the required readings available via our website (as PDF files). If you like, you may purchase the main texts through Amazon or another online book vendor. 
Scott, R.W. & Davis, G.F. (2007). Organizations and Organizing: Rational, Natural and Open Systems Perspectives. Upper Saddle River, NJ:  Pearson/Prentice Hall.  

Morgan, G. (2006). Images of Organization. Thousand Oaks, CA: Sage Publications. 

Preparedness and participation:
Completing the reading assignments is a vital part of making this a successful course, both for yourself and for your classmates; however, reading is not enough. Participants are expected to come to class prepared to engage in discussions about the assigned readings, to teach and to learn from each other in the spirit of intellectual inquiry and personal growth, and to assist in crafting a dynamic and shared learning experience. As such, preparation for class will extend beyond mere reading or mechanical completion of assignments to include the kind of critical thought and reflection necessary for engaged participation.
As you read for class, take time to reflect on the concepts presented by the authors and make connections with your own experiences. Reflect on similar and contrasting examples that you have encountered in your professional and academic life. Take notes, write down questions, and “talk back” to the text. This kind of engaged reading facilitates learning and will facilitate your participation in class discussions, small-group work, and successful completion of assignments. 

Another important aspect of course participation is regular technology use. The first order of operation is to get your email account fully functioning. I will only send emails to your Rutgers email account. If you have another email account you prefer, you will need to have your Rutgers email routed to that location. In addition, you will need to check our Canvas website regularly. The site contains course readings, reading guides, assignments, and other materials. I recommend logging on to the site daily during the intensive summer session. You may also be asked to use other online technologies (e.g.  Zoom and Google docs) to aide communication and collaboration. 
Contributing to whole and small group discussions are equally important; however, in a large class, most of your contributions will likely be during small group work. In both contexts, be mindful of your ratio of speaking to listening. Soliciting others’ thoughts and opinions is just as important as offering your opinions. All communication—spoken, written, and body language should be respectful. We will assume the best of intentions but also recognize that good intentions are not always adequate to create a respectful and equitable class dynamic. 

Time commitment:

Please keep in mind that this is a graduate level class. Be prepared for a reading and writing intensive experience. A general rule of thumb for doctoral work is to budget 2-3 hours of study time for each hour of class time. This means spending, on average, 7-10 hours preparing for each class session. The exact amount of time you will need depends on your familiarity with the subject, the speed at which you read, your writing and study skills, and the depth of understanding you aim to achieve. The intensive nature of graduate school and students’ multiple commitments make effective time management imperative. I suggest blocking out time in your calendar for each of your classes. Scheduling class time and study time will help ensure that you are able to meet the time commitments necessary to be successful.

Attendance:

Due to Covid-19, my usual attendance requirements and penalties are suspended. I recognize that many of us are juggling multiple responsibilities without our typical support systems in place. Some of us are working from home while simultaneously overseeing our own children’s learning. Others are worrying about and/or are caring for sick friends and relatives. An unprecedented number of people are unemployed and trying to find alternate forms of income. These circumstances require extra compassion and patience from all of us.
Even though the attendance requirements are suspended, please know that participation in our synchronous class discussions is crucial to your development and to the progress made by the rest of the class. There is no way to “make-up” class discussions, which cannot be recreated. Therefore, attending part of class, if possible, is preferable to missing the entire class. When absent, students are responsible for getting notes from their classmates. 

GRADED WORK  
See our Canvas website for additional information about assignments: https://canvas.rutgers.edu/ 
Asynchronous Activities (20%)

Students’ participation in 10 asynchronous activities (activities 2-11) will be graded. Each will be valued at 2pts or 2% of the total grade. Late contributions can earn a maximum of 1 point.

Essay I (20%) 

Students will complete a 4-page formal essay (excluding cover and references) in which they explain key components of the rational-technical perspective on organizations. This assignment provides students with an opportunity to demonstrate their understanding of core organizational concepts and to develop academic writing skills. Due: Sunday, June 7 (by midnight) 

Essay II (20%)

Students will revise and extend Essay I into a 7-page formal essay that explains key components of the rational-technical and natural-social perspectives on organizations. This assignment provides students with an opportunity to demonstrate their understanding of core organizational concepts and to develop academic writing skills. Due: Sunday, June 21 (by midnight)
Essay III (40%)

Students will revise and extend Essay II into a 9-page formal essay that explains key components of the rational-technical, natural-social, and open-systems perspectives on organizations. This assignment provides an opportunity to demonstrate understanding of core organizational concepts and develop academic writing skills. Due: Sunday, July 5 (by midnight)

Evaluation 
Late work is not accepted without prior arrangement and permission from me. Contact me prior to the due date about difficulties. Note that grades below B are usually a sign of significant problems and should signal you to spend more time preparing for class and/or seek a writing tutor. 

Graded Assignments:



Scale:

Asynch-Activities
20pts



93 – 100%
A
Essay I


20pts



88 – 92%
B+
Essay II

20pts



83 – 87%
B
Essay III

40pts



78 – 82%
C+







73 – 77%
C







68 – 72%
D+








60 – 67%
D    

Below 60%     F
Office Hours, Correspondence

Virtual office hours are twice weekly: Tuesdays 3-4pm and Fridays 2-3pm. This is also when I will respond to queries that students send via email. If you have an urgent, time-sensitive question you may text my cell phone. I will communicate via Canvas and/or through emails sent to your Rutgers email address. If you prefer a different address, you must forward your mail to that address. I recommend checking your email daily.
Formatting Written Work

In this class and for all courses in the Ed.D. program, your written work should conform to the formal standards articulated by the American Psychological Association. Most importantly: 

· Times New Roman, 12 point font 

· One inch margins on all sides 

· Page numbers

· Cover page that includes title, course, student, professor, date

· Left alignment with default spacing between words and letters

· Double spaced lines with only one hard return between indented paragraphs 
Incorrect formatting may result in a loss of points. All assignments will be submitted electronically as a Word document. Use the following title format for all submissions:
Last Name_Assignment Title. For example: Mangin.Essay 1 [Use your last name!]
UNIVERSITY POLICIES
Academic Integrity

At the graduate level, any infraction of the academic integrity policy can result in expulsion. I strongly urge you to review Rutgers University policy on academic integrity (go to: http://academicintegrity.rutgers.edu/) as well as the supporting information, which includes resources for students to help identify and avoid academic dishonesty
Disability Accommodation Policy 
Any student who believes that s/he may need an accommodation in this class due to a disability should contact The Office of Disability Services for Students (http://disabilityservices.rutgers.edu/). Any student who has already received a letter of accommodation should contact me privately to discuss implementation of his/her accommodations. Failure to discuss implementation of accommodations with the instructor promptly may result in denial of your accommodations.
Policy Prohibiting Discrimination & Harassment

Rutgers University policy prohibits discrimination and harassment based upon: race, religion, color, national origin, ancestry, age, sex, sexual orientation, gender identity and expression, disability, genetic information, atypical hereditary cellular or blood trait, marital status, civil union status, domestic partnership status, military service, veteran status, and any other category protected by law. The Rutgers University Policy Prohibiting Discrimination and Harassment can be viewed at http://policies.rutgers.edu/PDF/Section60/60.1.12-current.pdf
For additional Rutgers University policies see: http://www.rutgers.edu/ 
	  CALENDAR: Leadership I - Summer 2020 (5.19.2020)

	Rational-Technical Lens.    In this course you will be introduced to three conceptual/theoretical perspectives on organizations. First, we will learn about the rational-technical lens and apply it to educational settings to diagnose and respond to educational problems. 

	1
	5/26/20
	Introduction to Organizations

	 
	 
	Morgan, G. (2006). Introduction (chapter 1). In, Images of organization, Thousand Oaks, CA: Sage Publications, 3-8.

Scott, W. R., & Davis, G. F. (2007). The subject is organizations: The verb is organizing (chapter 1). In, Organizations and organizing: Rational, natural, and open system perspectives, Pearson Prentice Hall, 1-34.

[Skim p. 1-18 and read p. 19-33 with special attention to the text that "unpacks" the diagram on p. 20.]
Asynchronous Activity 1 Due by midnight

	2
	5/28/20
	Organizations as Rational-Technical Systems

	
	
	Scott, W. R., & Davis, G. F. (2007). Organizations as rational systems (chapter 2). In, Organizations and organizing: Rational, natural, and open system perspectives, Pearson Prentice Hall, 35-58.

[Focus on the introduction, the section on defining characteristics, and the summary/conclusion. Skim the section on selected schools.]
Morgan, G. (2006). Mechanization takes command: Organizations as machines (chapter 2). In, Images of Organization. Thousand Oaks, CA: Sage, 11-31.
Asynchronous Activity 2 Due by midnight

	3
	6/02/20
	Applying the Rational-Technical Lens 

	
	ADDED

	Hoy, W. K. & Sweetland, S. R. (2001). Designing better schools: The meaning and measure of enabling school structures. Educational Administration Quarterly, 37(3), 296-321. [Don’t worry about understanding the quantitative methods.]
Ray, V. (2019). A theory of racialized organizations. American Sociological Review. 
Asynchronous Activity 3 Due by midnight

	4
	6/04/20
	Applying the Rational-Technical Lens 

	
	ADDED
	Lee, V. E., & Burkham, D. T. (2003). Dropping out of high school: The role of school organization and structure. American Educational Research Journal, 40(2), 353-393. 

Weerts, D. J., & Sandmann, L. R. (2010). Community engagement and boundary-spanning roles at research universities. The Journal of Higher Education, 81(6), 632-657.
Espinoza, P. P., & Espinosa, C. C. (2012). Supporting the 7th-Year Undergraduate: Responsive Leadership at a Hispanic-Serving Institution. JCEL, 15(1), 32-50.

Asynchronous Activity 4 Due Saturday at noon
Essay 1 Due: Sunday June 7, midnight

	Natural-Social Lens.  This week we will learn about the natural-social lens and apply it to educational settings to diagnose and respond to educational problems. 

	5
	6/09/20
	Organizations as Natural-Social Systems

	
	
	Scott, W. R., & Davis, G. F. (2007). Organizations as Natural Systems (chapter 3). In, Organizations and organizing: Rational, natural, and open system perspectives, Pearson Prentice Hall, 59-86.  [Focus on the intro, the section on basic vs. distinctive characteristics, & the summary/conclusion. Skim the section on selected schools.]

Morgan, G. (2006). Creating social reality: Organizations as cultures (chapter 5). In, Images of Organization. Thousand Oaks, CA: Sage, 115-134.

Morgan, G. (2006). Interests, conflict, and power: Organizations as political systems (chapter 6). In, Images of Organization. Thousand Oaks, CA: Sage, 149-155.
Asynchronous Activity 5 Due by midnight



	6
	6/11/20
	Applying the Natural-Social Lens 

	 
	 
	Weaver, R. R., & Qi, J. (2005). Classroom organization and participation: College students’ perceptions. Journal of Higher Education, 76(5), 570-601.
Asynchronous Activity 6 Due Saturday at noon

	7 
	6/16/20
	Applying the Natural-Social Lens 

	 
	 
	Kardos, S. M., Johnson, S. M., Peske, H. G., Kauffman, D., Liu, E. (2001). Counting on colleagues: New teachers encounter the professional cultures of their schools. Educational Administration Quarterly, 37(2), 250-290. 

Rosser, V. J. (2004). A national study on midlevel leaders in higher education: The unsung professionals in the academy. Higher Education, 48, 317-337. 
Asynchronous Activity 7 Due by midnight

	8
	6/18/20
	Integrating the Lenses

	
	ADDED
(Bryk 1999 cut from syllabus)
	Grissom, J. A., Kalogrides, D., & Loeb, S. (2015). The micropolitics of educational inequality: The case of teacher-student assignments. Peabody Journal of Education, 90(5), 601-614. 
Gallant, T. B., & Drinan, P. (2006). Organizational theory and student cheating: Explanation, responses, and strategies. The Journal of Higher Education, 77(5), 839-860
Asynchronous Activity 8 Due Saturday at noon
Essay 2 Due: Sunday June 21, midnight

	Open Systems Lens
This week we will learn about the open systems lens and apply it to educational settings to diagnose and respond to educational problems.

	9
	6/23/20
	Organizations as Open Systems

	
	
	Scott, W. R., & Davis, G. F. (2007). Organizations as open systems (chapter 4). In, Organizations and organizing: Rational, natural, and open system perspectives, Pearson Prentice Hall, p, 87-106. [Focus on introduction, sections on system levels and emphases, summary/ conclusion. Skim section on selected schools.]

Morgan, G. (2006). Nature intervenes: Organizations as organisms (chapter 3). In, Images of Organization. Thousand Oaks, CA: Sage Publications, p. 33-69.
Asynchronous Activity 9 Due by midnight

	10
	6/25/20
	Applying the Open Systems Lens

	
	MOVED
NEW
	Newmann, F.M., Smith, B., Allensworth, E., & Bryk, A.S. (2001). Instructional Program Coherence: What It Is & Why It Should Guide School Improvement Policy. Educational Evaluation and Policy Analysis, Vol. 23 (4), 297-321.
Cohen, D. K., Spillane, J. P., & Peurach, D. J. (2017). The dilemmas of education reform. Educational Researcher, 47(3), 204-212.

Asynchronous Activity 10 Due Saturday at noon

	11
	6/30/20
	Applying the Open Systems Lens 

	 
	 
MOVED
ADDED
	* Leslin Charles, Instructional Design Librarian, guest speaker

Kezar, A. (2006). Redesigning for collaboration in learning initiatives: An examination of four highly collaborative campuses. Journal of Higher Education, 77(5), 804-838.
Peurach, D. (2007). Dewey Elementary School: Challenges for Improvement. 

Asynchronous Activity 11 Due by midnight

	12
	7/02/20
	Pulling it all Together

	
	
	Kezar, A., & Eckel, P. D. (2004). Today’s governance challenges: A synthesis of the literature and examination of a future agenda for scholarship. Journal of Higher Education, 75(4), 371-399.
Essay 3 Due: Sunday July 5, midnight


Changes to the Syllabus

The course syllabus, calendar, and readings have been carefully constructed; however, it is not always possible to foresee the path that our learning will take or circumstances that may shape the experience. Therefore, you should interpret these materials as guides, rather than fixed and unchanging documents. Assignments or course sessions may be added, deleted, or altered.
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